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The Policy

This policy applies to all students attending the Stephen Perse Foundation (the School). It is
applicable to the whole school community including those children in the Early Years
Foundation Stage (EYFS).

Glossary
EAL English as an Additional Language
IEP Individual Education Plan
PEP Stephen Perse Foundation Personal Education Plan
SEND Special Educational Needs and Disabilities

Guiding principles

The School’s language policy flows from our curriculum model. We believe that language is
central to learning, and therefore all teachers are in practice language teachers. Whilst English
is the language of instruction in our school, our school community has a multiplicity of ethnic
groups and a variety of cultural traditions, many of which are carried by language.

For the purposes of this policy, a heritage language learner is a student who has some
proficiency in or a cultural connection to a given language through family, community, or
country of origin.

Aims of this policy

We strive to address the particular challenges of those students who are learning in a
language other than their heritage language by providing an integrated, well-implemented
English as an Additional Language (EAL) approach in all school settings. We endeavour to
integrate students’ cultural and linguistic heritage throughout the curriculum.

Language profile of our school

The majority of our students, parents and staff speak English as their main language.
However, our records indicate that over 30 other heritage languages are spoken by our
students at home, and many hold passports from other countries in addition to their UK
citizenship. All of our teaching and Professional Support Services staff speak English and
several are fluent in at least one other language.

Information about which students who are receiving EAL support, who have previously
received EAL support or who are proficient in a language other than English (EAL) is recorded
in our Management Information System and accessed by those who teach each student.

The number of students within the School for whom speaking EAL presents a barrier to
access to the curriculum is small. The needs of such students are usually identified as part of
the admissions and selection process.

Parental involvement

Parents are an integral part of our community of learners and provide valuable support for
language learning.
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If a student’s level of English language is flagged as a cause for concern during entrance
testing, expectations of attendance at EAL support sessions or similar will be made clear as
part of the offer of a place at the School. Advice may also be given as to how parents can
support improving language proficiency at home both ahead of a student joining the School
and once they are on roll.

If concerns around a student’s language proficiency prompts a suggestion of a need for
additional support not previously identified, parents will be informed.

Parents of students receiving additional EAL support will be kept informed of progress by the
Inclusion Leads (Stephen Perse Cambridge Junior School and Dame Bradbury’s School) or
the EAL Coordinator (Stephen Perse Cambridge Senior School and Sixth Form).

Teachers' responsibilities

The School recognises that all teachers are also English language teachers who have the
responsibility to facilitate language acquisition and promote communication skills through their
teaching.

In the Senior School and Sixth Form we have an agreement with a third party to provide us
with a specialist EAL teacher who provides EAL support to our students depending on
circumstance and need.

Support for EAL children and heritage speakers in the Nursery

The children joining our Nurseries have a wide range of language experiences, from babies
that have been bilingual from birth to toddlers whose first contact with English is the Nursery
key person speaking to them on their first day in the setting. For this reason it is vital that
during the admissions process and the ‘All about me’ the Nursery staff gather information
about every child’'s language experiences. Good practice when developing communication
skills includes using signing and the Nursery staff in our Baby and Toddler classes use
Makaton signs. Nursery staff learn key phrases such as nappy, potty and sleep time in a
child’s home language to ensure that every child understands and feels comfortable with the
care routines. Once these strategies are established and the children become more confident
in their relationships with the staff we can begin to support good language development.

The Early Years environment includes visual cues, singing, adults modelling use of language,
and pre-teaching vocabulary to all children. Through our Tapestry app we are able to share
with parents videos of songs and observations of the activities a child is engaging with and
encourage the parents to talk about these experiences with their child at home. We also invite
parents to record songs in their home languages or read stories in their home languages that
we can then share with the children in the Nursery. Promoting a language rich environment
and developing all children’s understanding of the languages spoken around the world is an
important aspect of our Nursery curriculum.

Support for EAL students and heritage speakers in Kindergarten - Year 6

Pupils beginning their academic journeys with us who are regularly exposed to languages
other than English, or are considered bilingual, are carefully monitored. Information is shared
with the teachers of those pupils to ensure that any additional needs are identified early and
additional strategies are put in place where appropriate. Young learners are not always able to
explain what their language experiences are so liaison between school and home is vital. We
recognise the importance of providing opportunities for children to develop and use their home
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language(s) in play and learning.

Language development is promoted through the use of adult modelling, singing, talk partners,
talk frames and the general expectation that pupils respond in full sentences. It is
acknowledged that a child’s conversational fluency may mask gaps in academic language
proficiency. Strategies to support this may include pre-teaching of key vocabulary, multilingual
displays, subject or situational word banks, language games played as a whole class and in
small groups. Technology plays a large part in enabling young learners to record their ideas
orally and engaging confidently with the whole curriculum.

All opportunities to encourage pupils to use home languages and English accurately, with flair
and confidence, are actively sought.

Pupils aged 3-11 requiring additional language support will be identified in discussion with
parents during the admissions process or through the class teacher’s observations once the
pupils have joined the School. When a learning need is identified, a Personal Education Plan
(PEP) may be created. This plan is developed with input from teachers, parents, and the pupil,
focusing on areas that are impacting the pupil's learning. The Inclusion Lead oversees the
implementation and evaluation of the plan, collaborating with the relevant teaching staff.

Support for EAL students and heritage speakers in the Senior School and Sixth Form

In the Senior School and Sixth Form, students potentially in need of EAL support are identified
by the parent-designated level of proficiency declared on application to the School,
MidYIS/ALIS testing on entry, and/or by subject teachers once the student has joined the
School by using the relevant LO option in iSAMS to report a concern. The EAL Coordinator
refers any students identified in this way to the specialist EAL teacher, who then assesses
their proficiency using the Common European Framework of Reference for Languages
(CEFR) (see Annex 1 below) to determine whether further support is needed and if so what
form that should take.

The EAL Coordinator organises a programme of individual or small-group support with the
specialist EAL teacher, setting targets and liaising with teaching staff to ensure that the
curriculum can be accessed. Where appropriate, the SENCo will advise on access
arrangements in public examinations in accordance with exam board regulations. EAL support
can be discontinued when the specialist EAL teacher is satisfied that the student no longer
requires additional provision.

Where there is a clear difference between assumed proficiency and actual proficiency on
arrival, the School may arrange additional EAL teaching at an additional cost.

Curriculum adjustments

For some EAL students in the Senior School, it may be beneficial to reduce the number of
taught subjects in order either to take EAL lessons at those times or to provide more time for
independent study of other subjects. This is decided on a case-by-case basis by the Deputy
Head Academic, Head of Year and EAL Coordinator in consultation with the student and
parents.

Review of this policy
This policy will be reviewed annually, or earlier as required, and as part of the curriculum

review cycle. The Senior Leadership Teams will review the implementation of the policy in
classrooms and throughout the School on a regular basis.
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Annex 1 - Assessing proficiency in English - Common European Framework of Reference for Languages (CEFR)

Al

Al

B1

B2

C1

1

U Listening

- nED 2

1 can recognise farmliar words
and very hasic phrases
concerning mysell, my Bmily
and immedzate concrete
surrundings when people speak
slowly and clearly.

1 can understand phrases and the
highest frequency vocabulary
relaed 1o aress of most
immediate personal relevance
{e.g. very basic persomal and
family information, shopping,
local area, emplovment). | can
calch the main point in short,
clear, simple messages and
anpruRcemenls.

1 can wisderstand the nain points of
clear standard speech on familiar
matlers regularly encountered in work,
school, lesure, e, | can understand
the main pomt of many radio or TV
programmes om current affairs or
topics of personal or professional
imterest when the delivery s
relatively slow and clear.

I can understand extendind speoach and
lectures and follow even complex lines
of argument provided the topic is
rezaomably familiar. | can understand
migal TV news and curnent affairs
programmes. | can understand the
mzjorily of films in standard dialec.

1 can understand extendid speech even
whe it i3 not elearly structured and
when relationships are only mplied
and il gigialled explicady. | can
underatand relevision programmmes and
filns without wo much effon.

1 have no difficulty im understanding any
kind of spoken language, whether live or
broadeast, even when delivered a1 fast
native speed, provided | have some time
By gl familiar with the sceent

A | Reading

1 can underatand familiar names,
words and very simple senienses,
for example on notices and
Poslers of in uahhlgnuﬁ.

1 can read wery shoe, simple
texis. | ean find specafic,
predictable informstion i
sample everyday material such as
advertisements, prodpeciuses,
mienus and timetables and | can
unideratand shoet simple personal
lemters.

1 can understand texts that consist
mainly of high frequency everyday or
job-related language | can understand
the description of events, feelings and
wizhes in peraomal kellers.

1 can read articbes and repons concemed
with contemporary problems in which
the writers adopl particular attiudes or
viewpaints. | can understand
conlermporary |ilerary prose

1 can understand long and complex
[sctual and literary texis, appreciating
duatinctions of style. | can understand
:f.\.'l.'i::ﬁ:l:d arl 5 and ||u|g|.'l technacal
imatrsctsons, even when they do not
relate ik ey field

1 can read with et vanually all forms of
the writlen banguage including abstract,
structurally of linguistseally complex texis
such &8 manuals, specialsed amicles and
linerary works.

Spoken
Interaction

1 imterset ina :iimgh.' Wy
provaded the other person is
prepared 1o repeal or rephrase
things al a slower rate of speech
and help me formulate wihat I'm
Irying ko &y, | ean agk and
answer simple questions in areas
of mmediate need or on very
farmaliar lopics.

I can communicate in simple and
rouline tasks requiring a simple
and direet exchange of
infrmaison on familiar opics
and activitees. | can handle very
ahir social exchanges, even
though | can't wually mnderstand
enough o kiep the conversation
oing myself

1 can deal with maost situations likely
o arise whalst iravellmg in an area
where the bngusge is spoken. | can
enler unrnqmmi s conversalim on
topics that are familiar, of personal
imberest oF pertinent b everyday life
(e.g. family, hobbses, work, travel and
curmenl evemnis).

| can intersct wiih adl:grm.' af ﬂunu:_\'
and spontaneity that makes regular
inleraction with native speakers quite
poasible. | can ake an active part in
discussson i familiar conexis,
aceountmg for and sustanming my views.

Lcan express myself Muently and
spontaneowsly without much obvious
sparching for expressions. | can use
language Mexibly and effectively for
social and profissional purposes. [ can
formulste idess and opimons with
]uL’L‘miml and relale my oonlr ibuticn
akilfully o those of other speakers

1 an take part efforilessly i any
conversation or discussion and kave a
good farmaliarsty with idiomatic
expressions and colloguialisms, | can
express myself Meently and convey finer
shadis of meaning precisely. IF 1 do have
a problem | can backirack and restructure
around the difficulty so smoothly tha
ather peaple e hardly sware of it

K | Spoken
I | Production

1 can use gimple phrases amd
senlences W deseribe where 1 live
and people | know.

| can e a deries of phrases and
aenlences o discribe in a.ir.uph.'
terms my family and other
people, lving conditions, my
educational background and my
presenl of most recent job.

1 can connect phrases @
im order w0 describe expenences and
events, my dreans, hopes and
ambitiong. | can briefly give reasons
and explanations for opinions and
plans | can narrate a slory of relate the
plot of & book or film and describe my
reaclion

a sample way

1 can present clear, detalad deseriptions
on a wide range ul'aul'!jmh related Iy ey
field of interest. | can explaina
viewpininl on a topical igsue giving the
a.d\'an‘l.agua and di:.udmmlhg:: of various
Oplaons.

| can predent clear, detaled
dl:m.'ri]ptiurn af |.1|r.||p||.'1 :iul'!juﬂ:i
intgrating sub-themes, developing
particular poants and rounding of f with
an appropesate conclusion.

1 can present a clear, smoothly-flowing
dum‘ripliun of aErgumenl ina :iL].'||.'
appropraste 1o the context and with an
effective logical siructure which belps the
[L'K.'i[liL"l.'ll 10 nolsce and remember
significant points
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1 can write & short, simple
postcard, for example sending
holsday greetings. | can fill in
forms with personal detals, for
example entering my ndme,
nationality and address on a hotel
regiatrabion form

1 can write short, simple notes
and messapes relaling 1o mallers
in areas of immediate needs. |
can wrile & very simple personal
lenter, for example thanking
aomeone for something.

1 can write simple connected 1ext on
topics which are familiar or of
personal interest. | can wrile personal
letters describing experiences and
impressions.

1 can wrle clesr, detailad 12x1 on a wide
range af wl:ljm'hi related 1o may inleresis
I can wrile an essay of reporl, passing on
informElion of Fiving reasons in Suppor
af ar agai:u:il.a pm!:u.'uhl: ]uJinI.ﬂf\r:luw. 1
cam wrile letiers highlighting the
personal significance of evenls and
EXperiences,

L ean express naysell in clear, well-
structured exL, L'ﬁ.]ltL'!ihin! ]uli:lh af
view al somie length. | can write about
comples subjects in a letter, an essay or
a report, underlining what | consider o
be the salient isswes. | can select style
appropriale 10 the reader in mand

1 can write elear, smoathly-flowing text in
an appropreale H::r'h.'. I can write |.1|r.||p|L'1
lenters, repons oo articles which present a
cae with an effective logscal structure
which helps the recipsent 1o notice and
remember significant pomts. | can write
summared and reviews of professional or
lierary works.
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